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ACRONYMS AND ABBREVIATIONS

ABET

Adult Basic Education and Training

AET

Adult Education and Training

CBOs

Community Based Organisations

CET

Community Education and Training

CLC

Community Learning Centre

DHET

Department of Higher Education and Training

DoE

Department of Education

ETDP

Education, Training and Development Practices

FBOs

Faith Based Organisations

ICT

Information and Communication Technology

LTSM

Learning and Teaching Support Material

MOU

Memorandum of Understanding

MOA

Memorandum of Agreement

NASCA

National Senior Certificate for Adults

NEA

National Examinations and Assessments

NDP

National Development Plan

NGO

Non-Government Organisation

NPO

Non-Profit Organisation

NQF

National Qualifications Framework

NSC

National Senior Certificate

WP- PSET

White Paper on Post-School Education & Training

SC

Senior Certificate

SCSS

Students and Community Support Services

SETAs

Sector Education and Training Authorities

SNE

Special Needs Education

SRC

Student Representative Council

TVET

Technical and Vocational Education and Training

WHO

World Health Organization

WPBL

Workplace Based Learning
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BACKGROUND

1. The National Policy on Students and Community Support Services for Community
Education and Training Colleges notes three types of historical challenges that do not
contribute to a positive teaching and learning environment in Community Education
and Training (CET) colleges, namely:
1.1.

Inherited institutional challenges which include poor and or the absence of
sufficient resources, qualified staff, and infrastructure necessary to provide
adequate teaching and learning support.

1.2.

A myriad of psycho-social, academic and economic problems faced by CET
students as outlined in the Report of the Task Team on Community Education
and Training Centres (2013),

1.3.

The erstwhile Adult Education and Training (AET) curriculum design that was
teacher-centered, where there was inadequate or absence of structured
students and community support services to support teaching and learning.

2. A combination of the above-mentioned challenges contribute to poor CET completion
rates. There are very few CET students that acquire the full General Education and
Training Certificate (GETC) qualification, and this results in limited progression. The
2017 Examination Data: South African Technical and Vocational Education and
Training, Community Education and Training and Private Colleges indicates that the
National average completion rate for GETC: Adult Basic Education and Training
(ABET) was only 38.0% in 2017.
3. Moreover, a little is documented to indicate CET student success rates in terms of
articulation, employability and as well as entrepreneurship. In determining an approach
that can contribute to curbing some of the identified challenges and to improve student
success rates, the National Policy on Students and Community Support Services for
Community Education and Training Colleges is amongst the identified steering
mechanisms that has been developed to regulate and support appropriate provision of
community education and training programmes.
4. The Implementation Guidelines for the National Policy on Students and Community
Support Services for Community Education and Training Colleges are therefore
intended to assist CET colleges to implement and facilitate multi-pronged and
differentiated Students and Community Support Services (SCSS) as indicated by the
policy.
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5. In partnership with various stakeholders, it is recommended that CET colleges
integrate various support interventions, i.e. academic, personal, social, emotional,
physical, environmental, entrepreneurial, and occupational support interventions.
Commitment in all these areas is required to ensure optimum balance in learning and
personal development of CET college students.

PURPOSE OF THE GUIDELINES

6. The Implementation Guidelines for SCSS in Community Education and Training
colleges serves two purposes:
6.1.

To ensure a standardized implementation of the National Policy on Students and
Community Support Services for Community Education and Training Colleges by
all CET colleges.

6.2.

These guidelines, in conjunction with the National Policy on Students and
Community Support Services for Community Education and Training Colleges are
aimed at providing CET colleges with a model that can be utilized by CET colleges
to provide CET students with structured, proactive and multi-pronged SCSS
programmes and interventions.

7. The desired impact for the implementation of SCSS in CET colleges is to create an
enabling environment that will result in advanced communities with community
members that are vibrant, skilled, and economically active. Upon implementation of
SCSS in colleges, the following outcomes are expected:
7.1.

Fit for purpose CET colleges: conducive support, teaching and learning
environment.

7.2.

Multi-dimensional support programmes responsive to students and community
needs at all CET colleges.

7.3.

Social compacts reached with communities, NGOs, FBOs, business and other
government institutions.

7.4.

Effective SCSS management structures.

7.5.

Skilled and effective staff.

7.6.

Improved access to the most vulnerable in the community.

7.7.

Public/Private

student

investment:

employment

and

or

entrepreneurial

opportunities.
7.8.

Capable CET graduates who are ready for employment, self-employment and or
further studies.
6

8. The

SCSS

Implementation

Guidelines

articulate

multi-dimensional

support

intervention programmes, activities, resources required, expected output indicators as
well as roles and responsibilities of relevant CET stakeholders. The Implementation
Guidelines acknowledges and emphasizes the involvement and participation of
various CET stakeholders in providing the relevant and required support to CET
students.
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THEORY OF CHANGE FOR THE NATIONAL POLICY ON STUDENTS AND COMMUNITY SUPPORT SERVICES FOR COMMUNITY EDUCATION AND TRAINING COLLEGES

Resources
•
•
•
•

Qualified SCSS personnel
Physical resources & infrastructure
Information
Finance

OUTPUTS

ACTIVITIES

INPUTS
•
•
•
•
•
•
•
•
•

Conduct community profile
Consultation session with
earmarked partners &
communities
Conduct profiling with each
registered student
Conduct community
awareness campaign
Skills and capacity needs
audit per college
Coordinate the
nomination/appointment of
SCSS interim committees
Appointment of full time
SCSS personnel
Capacity building of SCSS
personnel
Procurement of SCSS
resources

•
•
•
•
•
•
•
•
•
•

•

Profile of community
Consultation session
Student profiles
Community awareness
programmes
Appointment of SCSS
interim committee
SCSS Implementation
guidelines
Full time SCSS staff
Capacity building
workshops
SCSS resources
Improved courses
(curriculum) aligned to
industry needs and
entrepreneurial
development
Physical SCSS resources

•

•
•
•

•

•
•

•

Assumptions

•

Community, civil society and
business buy-in

•

Commitment of all
stakeholders at all levels

IMPACT

OUTCOMES

•

Fit for purpose CET
colleges: conducive support,
teaching and learning
environment
Effective governance
(management) structures
Improved access to the most
vulnerable in the community
Public/Private student
investment: employment and
or entrepreneurial
opportunities
Capable CET graduates who
are ready for employment,
self-employment and or
further studies
Skilled and effective
teaching support staff
Multi-dimensional support
programmes responsive to
students and community
needs at all CET colleges
inclusive of disability support
services
Social compacts reached
with communities, NGOs,
FBOs, business and other
government institutions
NEETS are willing to
participate

•

Advanced communities with
members who are vibrant,
skilled and economically
active

•

Funding available for
implementation

SCSS Theory of Change
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LEGISLATIVE FRAMEWORKS

9. These guidelines must be read in conjunction with the following related legislative
frameworks:
Constitution of the Republic of South Africa, 1996;
Continuing Education and Training Act, 2006 (Act No.16 of 2006);
Protection of Personal Information Act, 2013 (Act No. 4 of 2013);
Disaster Management Act, 2002 (Act No.57 of 2002);
National Policy on Community Education and Training, 2015;
White Paper for Post School Education and Training, 2013;
National Policy on Students and Community Support Services for Community
Education and Training Colleges, 2020;
National Youth Policy, 2020;
Recognition of Prior Learning Coordination Policy, 2016;
National Policy for an Integrated Career Development System for South Africa, 2017;
National Policy on Learning and Teaching Support Materials, 2016;
National Strategy on Partnerships within Community Education and Training, 2016;
White Paper 6 on Special Needs Education: Building an Inclusive Education and
Training System, 2001;
Strategic Policy Framework on Disability for the Post School Education and Training
System, 2018;
Policy Framework to Address Gender-Based Violence in the Post-School Education
and Training System, 2020;
Open Learning Policy Framework for Post-School Education and Training, 2017;
Policy Framework for the Realisation of Social Inclusion in Post-School Education and
Training Institutions, 2016;
9

Norms and Standards for Funding Community Education and Training Colleges, 2020
STUDENTS AND COMMUNITY SUPPORT SERVICES MODEL FOR COMMUNITY EDUCATION AND
TRAINING COLLEGES

10. The White Paper on Post-School Education and Training (2013) indicates that as
community colleges develop, it is essential that they develop learner support services
focusing on areas such as career and programme advice, counselling and guidance,
orientation, extra-curricular activities, financial aid, labour market information,
community information and links with placement agencies.
11. The National Policy on Students and Community Support Services for Community
Education and Training Colleges proposes a model for providing SCSS in CET
colleges that is influenced by the challenges faced by CET students as outlined in the
Report of the Task Team on Community Education and Training Centres (2013). The
report indicates that the experiences and social interest of students as community
members must be reflected when providing them with teaching and learning support.
12. In line with the strategic objectives as advocated by the CET College System National
Plan for the Implementation of the WP-PSET System 2019-2030, the guidelines
models SCSS activities that are intended to:
12.1.

Increase access by adults and youth to community education and training
programmes.

12.2.

Improve the youth and adults’ success in community education and training
programmes and

12.3.

Improve the quality of provision of community education and training
programmes.

13. SCSS activities and interventions are also influenced by an integration of theories
within the disciplines of education, psychology and sociology. These include
Bronfenbrenner’s ecological systems theory that focuses on interrelationships
between systems, Coleman’s social capital theory that describes the importance of
relationships in building successful community initiatives, Hettler’s model of wellness
that describes how students cannot be developed intellectually and psycho-socially
without wellness and Schlossberg’s theory of marginality that describes how new
environments like a CET college might impact on students.
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14. A holistic approach when supporting students in CET colleges therefore becomes
essential to ensure that they feel appreciated, supported and not marginalized whilst
at the college preparing for their future.
15. Based on the above, the SCSS model, as proposed for CET students includes support
programmes in four intertwined areas, namely:
15.1.

College entry support;

15.2.

Learning, training, development and wellness support.

15.3.

Inclusive support; and

15.4.

Community, linkages and exit support

16. The students and community support services model for CET colleges suggests multidimensional intervention programmes and activities that will enable youth and adult
participation in CET programmes. These activities are aimed at enabling college entry
support by assisting students to access and navigate the CET college system through
multiple college entry support programmes.
17. Learning, training, development and wellness support programmes are meant to
promote holistic academic, wellness, and psycho-social support in synergy with
community stakeholders as participants and partners of the college. Inclusive support
programmes are meant to guard against all forms of discrimination, especially of
students with disabilities from communities.
18. Lastly, community, linkages and exit support programmes encourage community
participation and for colleges to form partnerships and to serve as community
information hubs that offer opportunities for communities to access information on
careers, employment, entrepreneurship, and small business development for
stimulating the country’s economic development. Exit support programmes are aimed
at preparing CET students for articulation, the world of work and entrepreneurship
opportunities.
19. Below is a diagrammatic presentation of the proposed SCSS intervention
programmes and activities in a nutshell. The guidelines give examples of activities to
do, step by step guide of conducting activities, required resources, suggested time
frames, responsibilities as well as expected outputs.
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•Diagnostic Assessments/ Student
Profiling
•Career Guidance
•Financial Aid Information
•Student Induction
•College Policies

•Academic Support
•Health & Wellness
•Psycho-social support
• Career Guidance
•Coaching & Mentoring
•Extra-Curricula Activities

•Disability identification
•Assessments
•Differentiation
•Concessions
•Assistive Technology
•Awareness workshops

COLLEGE ENTRY
SUPPORT

INCLUSIVE
SUPPORT

LEARNING,
TEACHING,
DEVELOPMENT &
WELLNESS
SUPPORT

COMMUNITY,
LINKAGGES & EXIT
SUPPORT

•Partnerships with
employers & SETAs
•Work Based Experince
•Apprenticeship
•Job Readiness
Workshops
•Articulation
•Alumni

Figure 1: Students and Community Support Services Model for CET colleges

20. The National Policy on Students and Community Support Services for Community
Education and Training Colleges puts emphasis that support rendered to students
must be differentiated, meeting the unique needs of individual students. While some
programmes may be suitable for all students, a blanket approach when supporting
students is not always recommended as students may be unique, requiring
differentiated support. Support provided to students must be diverse and cover all
aspects of the students’ life.
COLLEGE ENTRY SUPPORT PROGRAMMES

21. To increase access by adults and youth to community education and training
programmes, colleges must promote college entry by providing a wide range of
students and community support services to youth and adults who did not complete
their schooling or never attended school due to a variety of reasons and as a result do
not qualify to study at TVET colleges, Universities and any other institutions of higher
learning.
22. There is a wide range of services that must be provided to support students who are
entering the college for the first time. Recommended college entry support activities
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are highlighted in the National Policy on Students and Community Support Services
for CET Colleges.
23. Upon entry, colleges must profile students by getting detailed information about their
students. Information obtained must be used to assist the college to identify early
intervention and support strategies for students e.g. to identify specific learning needs,
career guidance, placing students into relevant CET college programmes, identifying
students who will need early academic interventions and identifying and providing
timeous support to students with disabilities. Information received from students upon
entry must also be utilized by the college to inform and design relevant support
programmes. Information obtained can also be used to inform college induction
programmes.

24. CET colleges must coordinate college entry support activities in consultation with all
relevant stakeholders such as DHET Career Development Services and DHET
Regional offices. Below is an output matrix of expected key college entry support
activities.
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OUTPUT MATRIX FOR COLLEGE ENTRY SUPPORT PROGRAMMES

OUTPUTS

Career guidance

DESCRIPTION OF MAIN ACTIVITIES

Career Guidance

offered to students.

RESOURCES

INDICATORS

TIMEFRAMES

RESPONSIBILITY

DHET National Careers

Records

Pre-enrollment and

CET Colleges

Portal

indicating names

enrollment period

Conduct one-on - one career advice
sessions with potential students and

Career Interest

students who

any other community member who

Questionnaires

received career

come to the college to inquire about
careers and college courses.

College course brochures

Facilitate career guidance sessions by

KHETHA Career

administering DHET approved career

Development Practitioners

interest questionnaires or any other

Guide

approved and available career
assessment tools.
Give advice on careers that match the
student’s personality, interests, values,
abilities, talents and skills.
Provide students with information
related to their career interests, other
careers, scarce skills and educational
requirements as may be required.

DHET Regional offices

and number of
November -January

CLCs

guidance.

Career interest intake
interview forms (Egan
model)
TVET College and
University information
brochures.
Human Resources (Trained
lecturers)
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Inform potential students about college

Any other relevant and

programme offerings i.e., Formal, and

available resource.

non-formal programmes, duration and
articulation pathways.
Assist students to choose correct
subject combinations.

Registration

Registration information

College admission policy

Advise students on college application

College course brochures

information provided
to students.

and registration procedures.

Number of

Pre-enrollment and

students advised.

enrollment period

CET Colleges
CLCs

November- January
Pamphlets with college fees

Advise students on academic

and banking details.

June

requirements in relation to formal, nonformal and occupational programmes.

Pamphlets with placement
test dates for the year

Advise students on all required
registration documents and banking
details where applicable.
Advise students on CLC placement test

Registration process map.
Any other relevant and
available resource.

procedures, placement test date, and
times.
Direct students to relevant registration
venues.
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Completed student

Student Profiling

Student profile forms

Upon enrollment, conduct one-on-one

Personal student files

profile forms by all
new students.

Number of students

Enrollment period

CET Colleges

January /June

CLCs

CET Colleges

profiled.
interviews with students with an aim of
identifying their needs and planning for

Human resources (lecturers

relevant support. This is done by

to be responsible for

obtaining student’s details, their

interviews)

strengths, weaknesses, disabilities, and
psycho-social and socio-economic
challenges, student’s goals and

(Annexure 1 – exemplar of
student profile form)

outcomes expected from the course.
Student profile records must be kept
together with enrollment forms.
In relation to students with disabilities,
see section below on inclusive support.

Student placement

Selection and Placement Tests

tests administered.

Selection and placement

Number of students tested

Pre-enrollment

test question papers

and placed.

period

Prepare selection and placement tests

CLCs

packages for the expected number of

(computer based where

new students, i.e. numeracy and

accessible)

November-January

literacy question papers and answer
sheets.

Answer sheets

Prepare tests venues.

Mark sheets
Pens
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Identify lecturers that will invigilate and

Human resources (lecturers

mark the tests.

that will administer the test
and place students to

Administer Selection & Placement tests.

appropriate programmes)

Mark the tests, issue out results and
place students according to the relevant
levels and programmes.
Keep records of tests (mark sheets) per
CLC.
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Student induction

Student Induction

Induction schedule

Nominate lecturers and student

Student induction

representative council (SRC) members

information packs

sessions conducted

Attendance Registers

February

CET Colleges

indicating no. of students

who will coordinate a student induction
session for the CLC.

Academic pack

Draw up an induction schedule for each

Human resources

CLC.
Prepare induction information packs
that must contain all relevant college
information and polices such as the

who inducted.

CLCs

Induction Programme

SRC

Sport kits
Computer/Laptop
Projector

student code of conduct, attendance
and punctuality policy, discipline policy,

PA system

examination and assessment policies,
student support information, SRC
information, etc.
Prepare a programme for an induction.
Prepare a venue for the induction.
Project presentations if resources are
available or give handouts on
information presented.
Introduce students to college staff and
the SRC.
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Programme/learning area orientation
must take place in class led by
responsible lecturers.
Issue out academic packs (e.g.
Learning Support Materials (LTSM),
Timetable, student diary and
stationery).
Orientate new students to CLC
accessible facilities.
Recruit students for extra-curricular
activities.
Organise friendly games.
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LEARNING, TRAINING, DEVELOPMENT AND WELLNESS SUPPORT

25. To improve youth and adults’ success in education and training programmes, colleges
must provide additional support through learning, training, development, and wellness
support interventions. Learning, training, development, and wellness programmes and
interventions are aimed at supplementing and enhancing the core business of CET
colleges, i.e. day to day teaching and learning. However, where applicable and
conducive, some programmes may be facilitated over weekends. These support
programmes and interventions are not to be viewed as replacing normal teaching and
learning but are applicable in synergy with normal teaching and learning.
26. Recommended learning, training, development, and wellness support services are
highlighted in the National Policy on Students and Community Support Services for
Community Education and Training Colleges. They require colleges to impart
knowledge to students that is beyond the normal curriculum, but also to take an interest
in their personal and psycho-social wellbeing. It is recommended that each college
forms a learning, training, development, and wellness support committee that will plan
and coordinate programmes for each CLC.

27. CET colleges must coordinate learning, training, development, and wellness support
activities in consultation with all relevant stakeholders and NGOs in the community
who are already providing such support. A database of all relevant stakeholders within
the community should be developed and maintained by the college. An example of
useful contact numbers is attached (Annexure 12).
28. CET colleges must identify and refer students in need of counselling and other forms
of support that cannot be rendered directly by the college. This will necessitate CET
colleges to identify relevant community organisations/departments where such
services are freely available.

This then requires that a referral system between

colleges and stakeholders be in place. A referral form will need to be completed by the
college and forwarded to the relevant stakeholders for a support intervention
(Annexure 2). Records of referrals made should always be kept at the CLC.
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OUTPUT MATRIX FOR LEARNING, TRAINING, DEVELOPMENT AND WELLNESS SUPPORT PEOGRAMMES

OUTPUTS

DESCRIPTION OF MAIN ACTIVITIES

RESOURCES

INDICATORS

Poorly performed

Identification of poorly performed subjects and

Exam result analysis

Names and

subjects are

students at risk

reports.

number of

identified

poorly
Identify poorly performed subjects as well as

Placement test

performed

students who might be at risk of failure using latest

results.

subjects.

TIMEFRAMES

February

RESPONSIBILITY

CET Colleges
CLCs
Lecturers

assessment results, including placement test
results.

Names and
number of

Develop subject improvement plans that will

students who

enhance student performance in each learning

may be at risk

area.

of slow

Develop a schedule for CLC specific learning
support programmes. Examples are given below.
Infuse teaching and learning support programmes
and interventions into an existing teaching and
learning timetable and in workshop formats.

academic
progress.
Number of
teaching and
learning
support
programmes
in place.
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Share and discuss the class timetable and teaching
and learning support interventions with students
Personal
Development Plans
developed

early in the year.
Personal Development Plan (PDP)
Assist all students to develop their personal

Personal

Student Personal

development plans.

development plan

Development Files

With assistance of lecturers, students must be able

template

for each student.

to set goals and clear actions that they will need to
follow to achieve their goals.
The PDP must be made compulsory and should
include aspects like:
1. Goals and Objectives

Any other resource

February

CET Colleges
CLCs
Lecturers

preferred by the
college.
Student Files

2. Strengths and Weaknesses (Personal)
3. Opportunities and Threats (external to the
individual)
4. Action plan
5. Support needed.
6. Measuring progress
Colleges may develop their own PDP templates.
An example is provided (Annexure 10)
Lecturers should facilitate dedicated PDP sessions
Teaching, learning
and development

with each student or in groups to review student
progress.
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support programmes
facilitated

Class Peer Mentors
Identify and recruit class peer mentors who will
coach and mentor students in poorly performed

A quick guide to

No. of peer mentors

starting a peer mentor

per CLC.

(Annexure 4)

English.

No. of academic
support sessions

Prescribed textbooks.

conducted per
programme in each

The college may use students who are excelling in

Additional

the identified learning areas and or use volunteers

supplemental learning

from other institutions and the community. A formal

materials where

Number of students

Memorandum of Agreement (MOA) should be in

available.

who successfully

place.

CLC.

complete
Study guides.

Provide training of class peer mentors.
Open Educational
Develop a schedule for mentoring programme (For

Resources (OER)

in-class and out of class sessions).

such as maps, course

CET College
CLCs

programme

learning areas such as Maths, Science, EMS and

On - going

intervention
programmes.

Peer Mentors
All lecturers
Stakeholders e.g.
students from TVET,
University,
volunteering
community
members, etc.

materials, textbooks,
Facilitate in-class peer mentor support programmes

streaming videos,

using available resources.

multimedia

Establish a class Peer Mentor group messaging
system dedicated for class activities.
Lecturers must supervise peer mentors and lead
them on topics and activities to be covered.

applications,
podcasts, etc.
Past examination
papers.
Internet for additional
learning resources
(where available)
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Class mentors may also facilitate study groups.
Afternoons, weekends, and holidays may also be
utilized subject to availability of resources.

Revision
Create a schedule for revision work and coordinate

Learning and

Names and number

Teaching Support

of students who

Materials (LTSM)

attended revision

revision classes and catch up programmes.
Relevant class exercises and quizzes may assist

On-going

CET College
CLCs

classes.
OERs

Peer Mentors

Notes and handouts

All lecturers

students to revise previous work.
Direct students to available study guides and
Open Educational Resources (OERs)

Past examination
papers

Make use of past examination papers to familiarize
students with examination formats, questioning

Any other resources

styles and handling assessment and examination

preferred by the

questions.

college.

Study Skills Workshops

Notes and handouts

Attendance registers

on study tips

indicating no. of

Identify dates, venues and time for workshops.

(Annexure 5)

students who

Inform students about scheduled workshops.

Any other resources

Prepare handouts for students.
Facilitate Study Skills Workshops.

attended study skills
preferred by the
college.
Computer

workshops.

March

CET College

September

CLCs
Peer Mentors
All lecturers
SRC
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Projector

Exam Preparation Workshops
Identify dates, venues, and time for workshops.
Inform students about scheduled workshops.
Prepare handouts for students.
Use old examination papers to help students
practice and familiarize themselves with
examination questioning styles.
Facilitate Exam Preparation Workshops using

Notes and handouts

Attendance registers

on preparing for

indicating no. of

examinations

students who

(Annexure 6)

attended exam

May

CET College

September

CLCs
Peer Mentors

preparation
Any other resources

workshops.

All lecturers

preferred by the
college.

SRC

Computer
Projector

relevant materials.
Support programmes in the event of disaster
Available budget
With advice from the Department and College
Academic Boards, formulate a committee that will
plan special support interventions in the event of a
disaster that disrupts normal teaching and learning.
Establish a college messaging system/mechanism
to update students and staff on disaster protocols.
Enable access to LTSM and extra learning support
materials to enable remote learning.
Plan for Distance and Open Learning options.

College disaster

(These services

management plan

should ideally be

Internet access
LTSM
Additional
supplemental learning
materials where
available.

available throughout
Attendance registers

the year, but

indicating no. of

necessary provisions

students who

must be especially

benefitted.

made during the time
of disaster)

DHET
Regional offices
CET Colleges
CLCs
All lecturers
Relevant
stakeholders
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Coordinate catch up programmes.

Open Educational

Coordinate access to online learning options and
support.
Facilitate
websites.

access

to

zero-rated

Facilitate access to existing
educational resources (OERs).

or

educational
new

open

Resources (OER)
Past examination
papers.
Messaging
system/mechanism

Arrange for toll - free telephone counselling support.
Make provision of assistive technology to students
with disabilities.
Facilitate risk awareness campaigns, e.g. health
promotion and safety protocols;
Establish partnerships with relevant stakeholders;
and
Any other intervention as seen fit by the committee.

Motivation
Invite Motivational Speakers to talk on topics such

Psycho-social
support and

Available resources

No. of invitations

preferred by the

sent out and number

college.

of motivation

as studying for success, goals, emotional

sessions that

intelligence, planning for your future, etc.

actually took place.

Psycho-Social Support

Referral form

No. of referral

(Annexure 2)

organisations.

Bi-annually

CET Colleges
CLCs

On-going

CET Colleges
CLCs

wellness
List of referral
organisations
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programmes are in
place.

Identify and form partnerships with NGOs, FBOs
and departments providing psycho-social support
services within the community.

.

Create and maintain a referral system with NGOs,
FBOs and departments that provide psycho-social
support and relevant capacity building for staff.
Develop a database of NGOs and departments that
the college will use for referral of cases.
Identify and refer students in need of counselling
and welfare support to relevant community

(Exemplar:
Annexure 12)
Telephone and email
(where possible

No. of partnerships
formed.
List of referral cases

arrange with NGOs
with toll free services)
Private room/office for
counselling services.
Transport where
available.

organisations/departments where services are
freely available and or have toll free helpline
services.
Students may also be referred to a dedicated staff
member at the college, where available. This is
dependent on capacity, proven experience, and
qualifications.
Establish a counselling appointment booking
system in liaison with the relevant stakeholders
e.g., day of the week and consultation times.
Make travel arrangements where necessary.
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Identify a quiet and private room with a telephone
line that can be accessible to students for toll free
counselling services.

Coaching & Mentoring

Available budget

Establish college needs for coaching and mentoring

Coaching and

Database of mentors

to support at risk students.

mentoring guides.

and mentees

On-going

CET colleges
CLCs

Colleges must decide on coaching and mentoring

Volunteer mentors,

CLC specific

activities, events and topics to be covered for their

e.g., lecturers,

mentorship

specific student population e.g., academic support,

church, senior

schedules

career guidance, personal development, etc.

students, dedicated

Recruit committed, reliable, patient and ethical

members of the

Number of students

community, etc.

benefiting from the

volunteer mentors to support the programme.

All lecturers
Stakeholders

programme.
Any other resource

Provide training and ongoing capacity building of

preferred by the

mentors.

college.

Draw up a mentoring plan involving mentor.
Recruit mentees for the mentorship programme.
Match mentors with mentees.
Mentors draw up session schedules agreed upon
with mentees.
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Facilitate on—going mentorship sessions following
set schedules.
Collaborate with relevant stakeholders who share
mentorship interest.
Conduct on-going awareness of the mentorship
programme.

Student Health & Wellness Promotion

Human resource

Number of students

Academic Boards must establish college wellness

Peer health

health and wellness

and extra-curricular committees inclusive of

promoters

campaigns.

On-going

CET Colleges

benefitting from

lecturers, youth, adults and students with
disabilities.

Available budget

Number of invited
organisations

Where feasible, include NPOs, FBOs, NGO, and
Government officials.

Programmes.

CLCs
SRC
NGOs
Government
Departments

Identify and plan for psycho-social awareness
campaigns for each CLC in line with the National
Health Calendar.
HIV/AIDS, Social Crime, Gender Based Violence
(GBV), Drug Abuse, Healthy Life Style and other
social awareness campaigns must be amongst the
prioritized awareness campaigns for all CLCs.
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Develop college specific health and wellness
policies addressing the identified social ills.
Invite stakeholders responsible for health
promotion and wellness to come and assist with
raising awareness and conducting necessary
health screening.
Recruit and train CLC peer health promoters who
will assist with health and wellness advocacy and
referring students in need of counselling support
and health interventions.
Source and or develop and distribute posters and
pamphlets for raising awareness.
Establish a referral system with organisations
fighting against social ills such as GBV, HIV/AIDS,
Drug Abuse, etc.

Extra-Curricular Activities
Establish a committee for college extra-curricular

Grounds/hired

College plan for

activities.

grounds and venues

extra-curricular

where facilities are

activities.

Identify extra-curricular activities that the college

outside of the CLC.

can partake in. Consideration must be made on
available and accessible community resources.

On-going

CET Colleges

(Seasonal)

CLCs
SRC

Sport kits for all
identified codes
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Develop a college plan for extra-curricular

Transport where

Game fixtures and

activities.

facilities are outside

results

of the CLC.
Create a schedule of CLC and college extracurricular activity days in consultation with relevant

Refreshments

stakeholders.
Secure sport grounds/venues
Draw up game fixtures/programmes.
Develop a college procedure for coordinating extracurricular activities.
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INCLUSIVE SUPPORT

29. Inclusive support is aimed at creating an enabling environment by eliminating all forms
of discrimination in CET colleges. CET colleges must promote inclusion of all students
in teaching and learning and in college extra-curricular activities irrespective of the
difference. CET colleges must ensure that they do not unfairly discriminate directly or
indirectly against any student on one or more grounds, including race, gender,
pregnancy, marital status, ethnic or social origin, color, sexual orientation, age,
disability, religion, conscience, belief, culture, language and birth.
30. Colleges are encouraged to promote social inclusion by facilitating recommended
activities as highlighted in the National Policy on Students and Community Support
Services for Community Education and Training Colleges.
31. The Department recognizes the Washington Group classification of disabilities
(Annexure 7). Students must be encouraged to provide necessary medical reports
indicating the disability and necessary support that will enable students with disabilities
to adapt and perform their tasks.
32. A wide range of concessions can be applied as regulated by the examination and
assessment structures. Accommodations must be approved in line with medical
reports and approval of examination and assessment structures. Examples of possible
accommodations are indicated in (Annexure 8).
33. The National Policy on Students and Community Support Services for Community
Education and Training Colleges also indicates that colleges must ensure that there is
assistive technology to enable and to enhance a conducive teaching and learning
environment that accommodates students with disabilities. Concessions and assistive
technology must be made available to students as recommended by examinations and
assessment structures and medical reports from qualified practitioners.

34. Annexure 9 provides a list with examples of assistive technology that can be procured
for students with disabilities. Procurement of assistive technology must be in
accordance with the Norms and Standards for Funding Community Education and
Training Colleges, 2020, Government Gazette No 43078 of 6 March 2020.
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35. A blanket approach when providing support to students with disabilities should not be
applied as students may have differentiated needs of support.
36. Accommodations must be provided subject to availability of relevant and trained staff.
Regional offices and CET colleges must coordinate regular capacity building trainings
in relation to assistive devices and concessions.

33

OUTPUT MATRIX FOR INCLUSIVE SUPPORT PROGRAMMES
OUTPUTS

MAIN ACTIVITIES

RESOURCES

INDICATORS

TIMEFRAMES

RESPONSIBILITY

Records of students

Disability identification

Student Profile forms and

No. of students with

January-

CLCs

registration forms

disabilities.

February/June

with disabilities
collected and

Identify students with disabilities during

maintained.

student profiling.
Referral forms
Request medical reports from students with
disabilities or arrange a referral for

College

completed at registration.
No. of

(Enrollment

medical/assessment

period)

Stakeholders

reports.
Telephone

assessments with local NGOs or relevant
health and welfare practitioners where medical

Email

reports are unavailable.
Medical reports must make recommendations
for concessions and or assistive devices
where applicable in line with POPI ACT, 2013.

Social inclusion

Social inclusion awareness

Pamphlets

awareness

No. of

On-going

CET College

/workshops

(Can be according

CLCs

conducted.

to the National

campaigns

programmes

Facilitate social inclusion awareness

facilitated.

campaigns/workshops for staff and students.
These could range from disability, gender &
sexuality, racism, culture, xenophobia, human
rights awareness campaigns, etc.

Posters
Videos
Notice Boards
Human resources

Calendar events)
Number of

College
Stakeholders

students and
staff
attending
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inclusion
awareness
campaigns.

Disability accommodation

Concession application

Records indicating

Concessions

forms (As prescribed by

number of concession

Arrange for timeous concessions with

granted to students

assessment and

applications and

examinations and assessment structures.

examination policies)

approved concessions.

with disabilities.
This arrangement must be made at the

February

Regional offices
CLCs

Human resources

Stakeholders

beginning of the year to enable timeous and
on-going support, not only for examinations.

CET College

Extra exam venues where
applicable.

Where scribes are recommended, identify
scribes timeously and arrange for necessary
training with advice from exams and Regional
offices.
Arrange separate examination venues where
applicable.

Source relevant assistive devices through
Assistive Devices
sourced

Supply Chain resources

college supply chain procedures (As per
identified student needs in line with the Norms
and Standards for Funding Community

Records indicating no.

On-going

CET Colleges

of assistive devices
Available budget

sourced and issued out

CLCs

to students.

Education and Training Colleges, 2020.
(Annexure 9 – example of assistive
technology)
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Improve CLC infrastructure to enable access

Available budget

Procurement records.

On-going

CET Colleges

of students with disabilities (e.g., ramps, toilet
for disabled, etc.)

CLCs
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COMMUNITY, LINKAGES AND EXIT SUPPORT

37. To strengthen functional college-community systems and to promote student success,
colleges must form collaborative initiatives with various state organs, other post-school
institutions, industry and business for the success and benefit of CET students and
surrounding communities. Community, linkages and exit support should be aimed at
connecting our students with resources that are already available in the community,
government, and industry.
38. The White Paper on Post-School Education and Training, 2013 indicates that CET
colleges must serve as community information hubs and offer various services that will
promote student success and benefit the community. These services must open
student prospects for articulation, work integrated learning, employability and small –
medium business opportunities. A compulsory exit support programme that will equip
and prepare students for furthering their studies, provide career education, educate on
realities of the world of work and strategies of venturing into business is recommended
for CET colleges.
39. Furthermore, CET colleges must form relations with NGOs and other government
departments for teaching and learning support, student health and wellness services.
Partnerships must be formalized through Memorandum of Understandings (MOUs)
and Memorandum of Agreements (MOAs) to ensure that the above-mentioned
services are rendered to students.

40. Recommended community, linkages and exit support initiatives are highlighted in the
National Policy on Students and Community Support Services for CET Colleges.
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OUTPUT MATRIX FOR COMMUNITY, LINKAGES AND EXIT SUPPORT PROGRAMMES
OUTPUTS

MAIN ACTIVITIES

RESOURCES

INDICATORS

TIMEFRAMES

RESPONSIBILITY

College-community

Developing Partnerships

Available budget

No of MOUs and

On-going

CET College

Conduct a community profile.

Computer

Search and consult with stakeholders that are accessible to

Internet

linkages and
partnerships formed.

MOAs signed.
CLC

the CLCs (e.g., NGOs, FBOs, Department of Social
Development, Department of Health, Higher Education
Institutions, Disabled People Organizations, industry, etc.).
Establish partnerships for work integrated learning, teaching,

Telephone
Municipality
Databases

and learning support, articulation, employability,
entrepreneurship, disability support, student health and
wellness and any other relevant SCSS through MOAs and
MOUs.
Partner/stakeholder

Develop and maintain a database of college – community

database

stakeholders (Names, address and contact details)

developed.

Computer

Database indicating

On-going

CET College

names and number of
stakeholders.

CLC

Develop a database of students that are ready for workplace
based integrated learning (Names, ID numbers, programme

Database indicating a

and contact details)

number of students
ready for work
integrated learning
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Work readiness and
apprenticeship

World of work readiness

programmes

Facilitate work readiness workshops in partnership with

facilitated.

relevant stakeholders e.g. DHET Career Development

Available budget
DHET Job
Preparation Skills
Guide

Services, NYDA, SETAs etc.

Presentations
Attendance registers
students who

preparing your CV, searching for employment, interview skills,

attended.
Any other

behavior and interpersonal skills.

resources

Establish partnerships for workplace-based learning. This is
applicable to learning programmes where this is a

CET College
Regional offices

indicating no. of

Topics that must be covered should include but not limited to
communication skills, work ethics and conduct, organizational

Bi-Annual

CLC
Stakeholders

preferred by the
college and
stakeholders.

requirement.
Coordinate workplace-based learning sessions in partnership
with relevant stakeholders.

Apprenticeship Mentoring
This programme may be offered where there are relevant

Available budget

No. of apprenticeship

occupational programmes.

programmes.

Through College Academic Boards, formulate a committee that

No. of students on the

On-going

CET College
CLC

Human Resources

will coordinate the apprenticeship programme for the college.

apprenticeship

Stakeholders

programme.
Establish

college

needs

for

skills/occupational

focused

apprenticeship programme to support students who want to
develop their potential as artisans.

Apprenticeship
Guides

No. of partnerships
formed.
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A college apprenticeship plan should form part of the college’s
strategic plan to make it viable.
Colleges must identify specific accredited skills/occupational
programmes that will be linked to an apprenticeship mentoring
programme for the college.
Identify certified and competent lecturers who will work with
the committee and SCSS to facilitate an apprenticeship
programme.
Recruit students for the apprenticeship programme. This
should ideally be done upon registration of the
skills/occupational programme.
Collaborate with companies/organisations that are accredited
to offer apprenticeship. Memorandums of Agreements should
be in place.
Form partnerships with relevant SETAs who will provide
stipends to enable students to travel to the workplace.
Facilitate an apprenticeship induction programme for students.
Offer support to students through scheduled company visits to
monitor progress.
Coordinate workplace learning opportunities for both students
and staff to keep abreast with new developments and changes
in industry.
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College Open Days
observed

Community Linkages

Available budget

Encourage community participation by arranging College

Posters

Invitation

September

CET College

(Annually)

Regional offices

letters/posters.
Open Days. Invite wider community and showcase college

Programme.

programmes.

Pamphlets

Attend community stakeholder meetings to keep in touch with

PA system

CLC

community development issues and needs of the community
that can be addressed through college programmes.
Articulation sessions

Articulation – Studying Further

Invitation letters

September

CET College

Information presented

(Annually)

Regional offices

conducted.
Invite DHET Career Development Services, TVET colleges
and Universities to give information on opportunities for further
studies, application processes and other opportunities,
including applying for financial aid.
Collect and disseminate all relevant articulation information to
all exiting students e.g. university brochures, dates for open
days, prospectus, pamphlets, application forms, financial aid
information, etc.
Establish a referral system to enable articulation of CET
students into other Higher Education institutions such as

Available budget
Internet access

by TVET colleges.
CLC

TVET and
University
Brochures
Human resources
(lecturer who will
coordinate
sessions)

Technical and Vocational Education and Training Colleges
(TVET).
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Entrepreneurship
sessions facilitated.

Entrepreneurship
Invite stakeholders that can provide information and

Bi-Annual

CET College

Available budget

Invitation letters

Regional offices

business, funding opportunities, registering your business, etc.

Internet access

Information presented

CLC

Coordinate business dialogues in consultation with relevant

E-mail

workshops on entrepreneurship, starting up your own
by stakeholders.
stakeholders.
Coordinate business market days where students can
showcase their businesses.

Stakeholders e.g.,
NYDA, SEDA, etc.

Telephone
Any other
resources
preferred by the
college and
stakeholders.

Community Information Hub
Establish a desk within the college to provide all relevant

Available budget

information to students and the community.

College information

On-going

CET College

hub
College brochures

Regional offices

SCCC brochures

CLC

Information must include:
College programmes
Internet access
Information on SCSS programmes
E-mail
A database of relevant community stakeholders
Telephone
Information on careers
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Information on employment opportunities
Information of entrepreneurial opportunities
Any other information as may be relevant to a specific
community.
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ESTABLISHMENT OF STUDENTS AND COMMUNITY SUPPORT SERVICES COMMITTEES

41. In line with the National Policy on Students and Community Support Services for CET
colleges, interim SCSS committees must be established as structures delegated with
facilitating the above-mentioned activities and related duties in each CLC.
42. All CET colleges must coordinate a process of establishing and maintaining SCSS
committees in all CLCs.

43. All members of the SCSS committee must be qualified lecturers with an interest,
passion, and or expertise on supporting students. Nominated members must be willing
to attend relevant trainings and capacity building workshops.
44. The Centre Manager must keep a list with details of all nominated members, and this
must be submitted to the Deputy Principal (Academic) for records.

45. CET colleges must develop a database of all nominated lecturers for future reference
and correspondence.
COMPOSITION OF STUDENTS AND COMMUNITY SUPPORT SERVICES COMMITTEES

46. The Students and Community Support Services Committee in each main CLC must
consist of :
46.1.

The Centre Manager;

46.2.

A maximum of 8 lecturers; and

46.3.

Any other additional members as determined by the committee.

RESPONSIBILITIES OF COLLEGE STUDENTS AND COMMUNITY SUPPORT SERVICES COMMITTEES

47. With support from college Academic Boards, Students and Community Support
Services Committees will be responsible for the following functions:
a) The Centre Manager shall be responsible for presiding over all meetings of the
committee and for overall supervision of committee functions as per the Students and
Community Support Services Implementation Matrices. In his/her absence, the
committee must nominate any other committee member to supervise these functions.
b) At least two (2) lecturers per main CLC shall be responsible for secretarial duties of
the committee and coordination of college entry support activities in collaboration with
other lecturers as indicated in the implementation guidelines.
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c) At least two (2) lecturers shall be responsible for coordinating teaching, learning,
development and wellness support activities in collaboration with other lecturers and
relevant stakeholders as indicated in the implementation guidelines.
d) At least two (2) lecturers per main CLC shall be responsible for coordinating inclusive
support functions in collaboration with all lecturing staff, Centre manager, examination
administrators and any other relevant stakeholders as indicated in the implementation
guidelines.
e) At least two (2) lecturers with guidance from Centre Manager, shall be responsible for
coordinating community, linkages and exit support activities as indicated in the
implementation guidelines in synergy with relevant stakeholders.
f)

Additional members must be assigned to assist in any of the identified activities e.g.
SRC members for extra curricula activities.

48. Coordination of SCSS activities shall be inclusive of CLCs Satellite Learning Centres
in terms of Government Gazette No.43654 of 26 August 2020.
49. The Students and Community Support Services Committee must keep records of all
activities undertaken and reports for the attention for the Deputy Principal: Academic
Services who will then report to the Academic Board.
RESPONSIBILITIES OF STUDENTS

50. Students and Community Support Services will be made accessible to all CET college
students. Where applicable, support services can be differentiated to fit the student’s
needs. In the case of students with disabilities, successful accommodation will require
that students disclose their disability support needs so that all necessary concessions
and any other applicable interventions can be arranged with relevant stakeholders.
51. The responsibilities of the students are therefore to:
51.1.

Attend classes and adhere to college policies;

51.2. Inform the college of their differentiated support need upon registration;
51.3. Be willing to disclose their information to relevant support personnel ;
51.4. Advise the college about the disability and how it can be best
accommodated;
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51.5. Provide the college with relevant supporting documents such as medical
reports;

51.6. Attend teaching and learning support programmes offered by the college;
51.7. Attend support interventions as may be required;
51.8. Be willing to participate in voluntary peer support programmes and;
51.9. Participate in college extra-curricular activities.

RECOMMENDED STUDENT POLICIES

52. It is expected that colleges develop their own policies and or procedures related to
student support and for managing student conduct and discipline These should
include, but not limited to:
52.1.

Student code of conduct;

52.2. Attendance and punctuality policy;
52.3. Teaching, Learning and Development support policy;
52.4. Disciplinary procedures;
52.5. Grievance policy;
52.6. Health and Safety policy;
52.7. Gender-Based Violence policy; and
52.8. Workplace Based Learning policy.

RESPONSIBILITIES OF DHET & REGIONAL OFFICES

53. DHET and Regional offices will oversee the implementation, monitoring and support
of SCSS programmes in colleges by :
53.1.

Providing policy direction through on-going interactions with colleges ;

53.2.

Building mechanisms of supporting, coordinating and sharing best practices
amongst CLCs;

53.3.

Disseminating students and community support services circulars and any
other relevant information;

53.4.

Monitoring and supporting the implementation of students and community
support services in CLCs; and

53.5.

Submitting monitoring and evaluation reports as part of teaching and
learning monitoring.
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CAPACITY BUILDING ON STUDENTS AND COMMUNITY SUPPORT SERVICES

54. The National Policy on Students and Community Support Services for CET colleges
proposes a wide variety of activities and programmes to be carried out to support
students in CET colleges. In acknowledgement that the establishment of SCSS in
colleges is a new phenomenon for most CET colleges with only a few who have
progressive practices, vigorous capacity building of SCSS committee members and
other relevant personnel becomes essential.
55. There is therefore a need to continuously build capacity of SCSS committees in all
areas of Students and Community Support Services. The Department, regional offices
and colleges must coordinate training programmes on SCSS with relevant
stakeholders.

56. Capacity building on SCSS can be in a form of courses, workshops, in-house training
and on the job training. Cooperation by all stakeholders will be vital to ensure that
necessary skills are transferred and applied to benefit CET students.

RESOURCES AND FUNDING

57. Implementation of SCSS will require resources, therefore college SCSS plans must
be clearly articulated in the college strategic plans. College strategic plans should
reflect how support to students will be sustained in terms of resources and capacity
building.
58. A dedicated SCSS budget should support the sustainability of SCSS in CET colleges
in line with the Norms and Standards for Funding Community Education and Training
Colleges.
REVISION

59. The revision of the guidelines will be done as and when the National Policy on
Students and Community Support Services for CET colleges is reviewed.
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APPROVAL OF GUIDELINES
60. The Implementation Guidelines for the National Policy on Students and Community
Support Services for CET colleges have been approved by the Acting Deputy
Director-General.

Dr EB Mahlobo
Acting Deputy Director- General: Community Education and Training
Date:

……………………………….
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LOGICAL FRAMEWORK FOR THE NATIONAL POLICY ON STUDENTS AND COMMUNITY SUPPORT SERVICES

Impact: Advanced communities with members who are vibrant, skilled, and economically active.
Result
Outcome 1

Fit for purpose CET
colleges: Conducive
support, teaching &
learning environment.

Baseline
Low completion rates

Indicator
Student completion
rate.

Target
61 % by year 2025

Responsibility
DHET National

High dropout rates

Regional offices

Students struggling with
competing priorities

CET colleges

Programmes are not aligned to
industry needs
Support programmes are
inconsistent, inadequate and
fragmented
Outputs

National SCSS policy for
CET colleges developed.

No national SCSS policy in
place

SCSS policy approved

e.g.31 March 2021

Capacity development
strategy developed per
CET college.

Support services previously
fragmented and inconsistent –
skilled support staff were not
employed

Capacity development 31 September 2021
strategy approved

DHET National
DHET National
Regional offices
CET colleges
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Coordinate SCSS capacity
building workshops.

Limited SCSS capacity building
workshops

Number of SCSS
capacity building
workshops

Annual training
workshops

DHET National
Regional offices
CET colleges

Skilled and effective
staff.

Staff are not skilled

Number of skilled
teaching support staff

At least 20% by 2025 DHET National
Regional offices
CET colleges

Functional student
support referral system
in place.

None in place – social compact
did not exist previously

Referral system
developed

31 July 2021

DHET National
Regional offices
CET colleges

Activities

SCSS resources in place.

Limited SCSS resources in CET
colleges

Conduct CET community
awareness campaigns on
the National SCSS policy
amongst all relevant CET
stakeholders e.g.
roadshows, stakeholder
forum meetings, etc.

Limited SCSS awareness in CET
colleges

SCSS resource
list/catalogue
approved
Number of SCSS
awareness campaigns

May 2021

CET colleges

Annually

DHET National
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Community profiling.

Student profiling
(existing students).
Consultation with
earmarked and relevant
support stakeholders to
establish referral
systems.
Conduct a skills and
capacity audit per
college.

Community profiles not done

Student profiling not done

Consultation with earmarked
stakeholders not done

Number of
community profiles
conducted per college

31 December 2021

Number of students
profiled per college

Annually – to be part CET colleges
of the new student
administration
system
At least 2
DHET National
consultations per
year
Regional offices

Number of
consultation sessions
conducted

Regional offices
CET colleges

CET colleges
SCSS skills and capacity audit
per college not in place

Skills Audit report

31 May 2021

CET colleges

Inputs

Funding
Capable Human Resources

Outcome 2

Effective SCSS
management structures.

There are no effective SCSS
management

SCSS management in
place

SCSS management
in each college by
July 2021

Regional offices

Interim SCSS committees
in place.

There are no SCSS interim
committees

Number of SCSS
committees formed
per CLC

31 December 2020

CET colleges

Outputs

CET colleges
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Activities

Full time SCSS staff
There are no full time SCSS
employed.
staff
Coordinate the
No SCSS committees in place
nomination/appointment
of SCSS interim
committees.

Number of full-time
SCSS staff per college
Number of SCSS
committees formed
per CLC

31 July 2021

DHET National

31 December 2020

DHET National

Appointment of full time
SCSS.

No full time SCSS staff

Number of full-time
SCSS staff per college

31 July 2021

DHET National

There is currently no strategy
of accessing the most
vulnerable in the community

Number of people
reached in
communities

At least 612,404
people by 2025

CET colleges

Low number of NEETS
accessing colleges
Community participation is
limited

Number of people
accessing colleges
Number of
community
participation sessions
and recruitment
drives

As per college
operational plans
Annually

CET colleges

There are no community
information hubs in CET
colleges

Number of
community
information hubs
established per
college

At least 1 per
College annually

DHET National

Inputs
Outcome 3

Funding
Improved access to the
most vulnerable in the
community.

Output

Increased No. of NEETS
accessing colleges
Facilitate community
participation and
recruitment of NEETS
e.g. Community forum
meetings. Career
exhibitions, etc.
Establish community
information hubs.

Activities

Inputs

CET colleges

CET colleges

Regional offices

Funding
Capable Human Resources
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Outcome 4

Multi-dimensional
Support programmes are
support programmes
inconsistent, inadequate &
responsive to community fragmented
& student needs at all
CET colleges.

Number of standard
support programmes
developed (then
implemented)

Output

SCSS Implementation
guidelines developed

Implementation
guidelines approved

31 March 2021

DHET National

Activities

Coordinate multiNo multi-dimensional SCSS
dimensional SCSS
programmes
programmes aimed at
improving academic
performance, wellness,
inclusion, employability,
self-employment and
articulation.
Funding
Capable Human Resources

Number of SCSS
programmes
facilitated

On-going

CET colleges

Social compacts reached Limited social compacts
with communities, NGOs, reached focusing on SCSS
FBOs, business and other
government institutions.

Number of
agreements made
with communities,
NGOs, FBOs, business

At least 2
DHET National
agreements per year
Regional offices

Inputs

Outcome 5

No SCSS implementation
guidelines in place

Number of
customized support
programmes
developed (then
implemented)

Annual development DHET National
of programmes
reflected in
Regional offices
operations plans
CET colleges
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and other
government
institutions
Output
Activities

SCSS partnership
strategy developed.
Forge partnerships for
student employment and
or entrepreneurial
opportunities.

There is no SCSS partnership
strategy
Limited partnerships for
student employment and
entrepreneurial opportunities

31 March 2022

Relevant
stakeholders
DHET National

At least 2
DHET National
agreements per year
Regional offices
CET colleges
Stakeholders

Inputs

Funding
Capable Human Resources

Outcome 6

Public/Private student
investment: employment
and or entrepreneurial
opportunities.

Low employment and or
entrepreneurial opportunities
for CET students

Improved courses
(curriculum) aligned to
industry needs and
entrepreneurial
development.

Few courses aligned to
industry needs and
entrepreneurial development

Outputs

Partnership strategy
developed
Number of
partnership
agreements

CET colleges

Number of students
% as per branch and
placed in employment college targets
Number of students
opening their own
entrepreneurial
businesses
Number of courses
developed to meet
industry needs and
entrepreneurial
development

DHET National
Regional offices

% as per branch and
college targets

CET colleges

at least 3 courses
are developed or
adapted per year

DHET National
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Activities

Consult with relevant
stakeholders to develop
industry aligned courses
(curriculum).

Limited industry aligned
courses

Number of
consultation sessions
conducted

At least 2
consultations per
year

DHET National

Consult with industry to
develop an
apprenticeship and or
learnership programme
for CET students.

There are no apprenticeship
and or learnership
programmes

Number of
consultation sessions
conducted

Annually

DHET National

Coordinate
entrepreneurial
workshops.

Limited entrepreneurial
programmes

Number of
entrepreneurial
workshops conducted

Annually

CET colleges

Coordinate workplace
readiness workshops.

There are no workplace
readiness workshops

Number of work
readiness workshops
conducted

Quarterly

CET colleges

% as per branch and
college targets

DHET National

Inputs

Funding
Capable Human Resources

Outcome 7

Capable CET graduates
who are ready for
employment, selfemployment and or
further education.

Regional offices
CET colleges

Limited CET graduates who are Number of CET
ready for employment, selfgraduates ready for
employment and or
employment
articulation

Regional offices
CET colleges
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Number of CET
graduates ready for
self-employment
Number of CET
graduates ready for
further studies
Outputs

Activities

Functional SCSS exit
support programmes are
implemented.

Exit support programmes are
limited and unstructured

Improved articulation of
CET graduates.

Low articulation opportunities
for CET graduates

Consult with industry
and other stakeholders
who facilitate work
readiness programmes.

No work readiness
programmes in place

Consultation with other
post-school institutions
to facilitate the
articulation of CET
graduates.

Consultations with other postschool institutions are limited

Number of SCSS
programmes
implemented

Number of CET
students who enroll
for further studies in
other post-school
institutions
Number of
consultations done

Number of
consultations done

% as per branch and
college targets

% as per branch and
college targets
Annually
programmes in each
area of SCSS are
implemented

DHET National
Regional offices
CET colleges

% as per branch and
college targets

CET colleges

At least 2
consultations per
year are done with
relevant
stakeholders

DHET National

At least 1
consultation per
year is done with
TVET and
Universities

DHET National

Regional offices
CET colleges

Regional offices
CET colleges
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Inputs

Funding
Capable Human Resources
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ANNEXURES
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Annexure 1: Example of student profile form
PERSONAL DETAILS
Name & Surname :

Date of Birth :

Gender :

Employment Status :

Contact Number :

Email Address

Home Address :

Barriers to learning, e. g. disabilities/health conditions, etc. :

_______________________________________________________________________________
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EDUCATIONAL DETAILS
List the Primary and Secondary Schools that you have attended
Name of School (S)

Years Attended

Highest Grade Obtained

e.g. Zandile Primary School

1986 - 1992

Grade 7

What Type of schooling did you attend ?

Please tick all that applies

Main Stream School
Special School
Main Stream school with a special class
Other : Specify
No Education

OTHER EDUCATION
Courses attended

School/College

No.

Why are you studying further?

1.
2.
3.
4.
5.
6.
7.

Personal development
Higher salary
To obtain a qualification
To increase productive capacity
To obtain employment
To learn a skill for business opportunity
To gain a skill for personal use

Year completed

Please tick
appropriate

the

most

SUPPORT REQUIRED
Support required

Where will support be provided ? (Please
tick)
Within the College

Give details on who and how
the support will be provided

Outside the College

Academic support
Counseling
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Career Guidance
Special needs
assistance
Assistive Device
Assistive Technology
Extra time
Scribe Services
Enlarged Fonts
Braille Notes
Health Care Services
Spiritual guidance
Human Support
Mental Health
Services
Work experience
Welfare referral
Other :
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Annexure 2 : Example of an academic and psycho-social referral form

ACADEMIC AND PSYCHO-SOCIAL REFERRAL FORM
COLLEGE NAME……………………………..

CLC NAME……………………………

CONTACT NUMBER…………………………

DATE…………………………………..

REFERRING STAFF………………………….

SIGNATURE…………………………..

DETAILS OF STUDENT

NAME…………………………………………..

SURNAME……………………………

STUDENT NUMBER………………………….

COURSE………………………………

Primary Concern/Problem/History

Previous Interventions
ACTION TAKEN

DATE

RESULT OF ACTION

College Stamp
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Annexure 3: Students and community support services register
No.

Name & Surname

Student/ID Number

Nature of Support Received

Signature

Date

E.g. Career Guidance, Counselling
referral, Study Skills, Disability Support.

1.

2.

3.

4.

5.

6.

7.

8.

9.
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Annexure 4: A quick guide to starting an in-class peer mentor programme

What is a peer mentor programme?
A peer mentor programme is one of the teaching, learning and development support
interventions within students and community support services that can be adopted by
Community Education and Training (CET) Colleges. The programme can be implemented to
enhance teaching and learning and to create positive teaching and learning outcomes. The
programme is designed to assist students that are struggling and are falling behind with their
studies through the use of their fellow students (peers) who are excelling in a specific learning
area. It is a programme that also has a potential of building good leadership skills among
students who volunteer to be mentors. The Community Learning Centres (CLCs) may also
decide to utilise peer mentors for non-academic programmes such as health and wellness
awareness programmes.
Peer mentors can be recruited amongst the student population within the CLC. With
assistance from lecturers, peer mentor can utilise available college resources and resources
available in the community to benefit their fellow students e.g. past examination papers,
community library resources such as additional books, videos, newspapers and games that
can enhance teaching and learning.

Who can be a peer mentor?
v Any student within the CLC who is excelling in his/her studies/learning areas can
volunteer to be a peer mentor.
v A student who is matured, well-mannered and is willing to freely support other fellow
students with concepts that are difficult to grasp in the classroom.
v A student with good communication skills.
v A student with good interpersonal skills.
v A student who is willing to be a role model.

Identifying desired outcomes of the peer mentor programme
Each college must identify their desired outcomes for the peer mentor programme e.g.
v
v
v
v

Increase competence of students in a specific learning area.
Improve student performance in a specific learning area.
Raise awareness on student health and wellbeing.
Provide exit support mentorship, i.e. articulation and entrepreneurship.

What type of activities can peer mentors do?
With guidance from lecturers, in-class peer mentors can embark on the following activities:
v
v
v
v
v

Assist fellow students with homework.
Assist with test preparations.
Assist fellow students in mastering concepts.
Facilitate study groups.
Source additional teaching and learning support materials.
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How can you get started?
v CET colleges must identify and train in-class peer mentor coordinators that will support
the peer mentor programme in each CLC.
v CLCs must recruit peer mentors following a set criteria.
v Identify resources that can be utilised for the peer mentor programme.
v Provide basic training of peer mentors.
v Match peer mentors with lecturers.
v Identify specific activities that will be performed in each term.
v Class supervision and guidance must be provided by the lecturers on an on-going
basis.
v Draw up a basic centre peer mentor programme that is in line with the curriculum,
lesson plans, teaching times and desired teaching and learning outcomes. See
example below:
Need

Resources/inputs Activities Outputs

The problem What you will use
being
addressed

Intermediate Impact
outcomes
Long
term
outcomes
What you Evidence
Positive
Lasting
will do
of
changes
and
programme
significant
results

Benefits for Peer Mentors
v
v
v
v
v

A certification of recognition and a reference letter from the college Principal.
Building a Curriculum Vitae.
Leadership Skills.
Increased competence.
Fun.

Benefits for lecturers
v Improved student outcomes.
v Improved class attendance.
v Improved student health and wellness.
(Adapted from Garringer,M. and MacRae, P.(2008).Building Effective Peer Mentoring Programs in Schools.
Mentoring Resource Centre, U.S Department of Education)
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Annexure 5: Study tips

YOU NEED TIPS FOR STUDYING?

USE THE SQ3R
STUDY
METHOD

SQ3R is an acronym short for:

SURVEY
v QUESTION
v READ
v RECITE
v REVIEW
v
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So, what does this mean?
BEFORE YOU READ,

ü
ü
ü
ü
ü

Q

S

URVEY THE CHAPTER OR SECTION

Before you read in detail, look at the title, headings and subheadings.
Read the introductory and concluding paragraphs.
Read captions under pictures, charts, graphs or maps.
Read the review questions at the end of each activity.
Read the summary of the chapter or section.

UESTION WHILE YOU’RE SURVEYING

ü Turn the titles, headings/subheadings into questions.
ü Read questions at the end of the chapter
ü Ask yourself, “What did my lecturer say about this chapter or section when it was assigned or
discussed in class?”
ü Ask yourself, “What do I really know about this chapter or section?”

BEGIN TO

ü
ü
ü
ü
ü
ü
ü

R

EAD IN DETAIL

Look for answers to the questions you first raised.
Reread captions under pictures, graphs, etc.
Note all the underlined, italicized, bold printed words or graphic aids.
Highlight/underling important words
Reduce your speed for difficult passages.
Stop and read parts which are not clear.
Read only one section at a time and recite after each section.

R

ECITE AFTER YOU’VE READ A SECTION

ü
ü
ü
ü

Take notes from the text and rephrase them in your own words
Underline or highlight the important notes you’ve just read.
Summarise what you’ve read in your own words.
Tell a friend/study group mates about what you have read. Listen to yourself while talking.
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TRIPLE STRENGTH LEARNING: Seeing, Saying, Hearing.
QUADRUPLE STRENGTH LEARNING: Seeing, Saying, Hearing and Writing!!!

R

EVIEW WHAT YOU HAVE READ

ü On on-going bases, review what you have read.
ü Page through the text or notebook to remind yourself with important notes.
ü Make “flash cards” for those questions which gives you difficulty. Ask your lecturer/study group
mates to give you guidance on questions that give you difficulties.
ü Repeat this practice often.

(Adapted from Robinson, F. (1970). Effective Study. 4th Edition. Harper and Row. New York)

GOOD LUCK & HAPPY STUDYING
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Annexure 6: Exam preparation tips

Preparing for an examination
Below are some helpful suggestions and advice for you to consider when preparing for
examinations.
•
•
•
•

Find out from your lecturer about the structure of the examination.
Predict as many questions as possible from each topic you will be tested on.
Alternatively, you can check out the types of questions set in past examination papers.
Formulate an answer outline for each predicted question and memorize the required
key points and facts.
You can join a study group to share the workload in answering the list of predicted
questions.

During the examination
•
•
•

•

Decide on the time plan for each question.
The amount of time you spend on each question would depend on the marks allocated
to each question.
Always give 10% to 20% of the total allocated time to review your answers. For a 2-hr
paper, you should set aside between 10 to 25 minutes to review and check your
answers.
You might need more time for questions that require a lot of calculations in the
answers.

Handling Examination Questions
•
•
•
•
•
•

Identify the key words or phrases in the question, e g. explain, define, list, etc.
Understand what is required of each question
Refer to the table below to understand what is required of you when different key task
words are used in the question.
The key task words are derived from Bloom’s Taxonomy.
You are advised to go through the past years’ examination papers and assignments to
familiarise yourself with the types of keys task words used in your learning area.
If in doubt about the meaning of any key words used in your learning area, do check
and clarify with your lecturer.

When writing your answer to each question
•
•
•
•
•

Ensure that your handwriting is legible
Be precise and concise
Do not add in personal opinions or feelings unless requested by a question.
Each paragraph should address one of the required areas needed to be answered in
the question.
Start with the first paragraph to introduce all the key points associated with the question
when answering an essay question.
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•
•
•
•
•
•
•

Each of the paragraph should contain only a key idea and its details. Do not assume
general facts without providing supporting data.
Support your points you raise with sources or references.
Leave the last paragraph to summarize all your general points and re-state the topic
sentence.
Leave a few lines after each paragraph in case you want to add in additional
information after reviewing your answer.
If you encounter an unfamiliar question or a topic that you did not revise, attempt all
other questions that you are able to answer first.
Come back to the unfamiliar question and try to figure out if there are overlaps between
that question and other questions that you were able to tackle.
Answer the question specifically to that overlap part and you might get a partial credit
for it.
After writing your essay:

•
•

Review your essay against the question to ensure that you have not missed out any
points.
Check for errors in grammar, sentence structure, punctuations and spelling.

KEY TASK WORDS ENCOUNTERED IN ASSESSMENT OR ASSIGNMENTS (BASED ON
BLOOMS TAXONOMY)
DEFINE
IDENTIFY

Stipulate the characteristics of the words, objects, or situation that are a
requirement for inclusion.
Establish the identity of an object.

LIST

Write down/itemise the relevant characteristics of the idea.

NAME

Supply the correct name, in oral or written form for an object, class of object,
persons, places, conditions or event which are pointed out or described.
NARRATE/TRACE Give a description of a series of events related to the idea in chronological
order.
STATE
Write down meaning of the idea.
DESCRIBE
EXAMINE
EXPLAIN
EXPRESS
IDENTITY
INTERPRET
LOCATE
OUTLINE
PARAPHRASE

Give the details about the characteristics that make up the idea; name all of
the necessary categories of objects, object properties, or event properties that
are relevant to the description of a designated situation.
Consider closely, critically discuss in terms of definite criteria.
Write how and why the ideas comes about.
Represent in words, state the idea.
List and detail the key characteristics of the idea; indicate the selection of an
object of a class in response to its class name, by pointing, picking up,
underlining, marking or other responses.
Explain or tell the meaning of
Stipulate the position of an object, place, or event in relation to other specified
objects, places, or event. Additional guides to location such as grids, order
arrangements and time may be used to describe location.
Emphasize the major features, structures or general principles, omit minor
details
Restate in another form or other words, often to clarify meaning
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REPORT
RESTATE
SUMMARISE
TRANSLATE
APPLY
DEMONSTRATE
DETERMINE
DEVELOP
ILLUSTRATE
IMPLEMENT
INTERPRET
PROVE
SOLVE
ANALYSE
CATEGORISE
COMPARE
CONTRAST/
DIFFERENTIATE
DIAGRAM
DISCUSS
DISTINGUISH
CRITIQUE

Write or provide an account or summation, make or present a formal or regular
account
State or affirm again or in a new way/ in different words.
Write the important characteristics of the idea with explanation.
Transcribe one symbolic form to another or similar meaning.
Show how the idea works in an example.
Show the idea through an example.
Come to a decision as the results of investigation or reasoning.
Lay out (as a representation) an idea into a clear full, and explicit presentation
(as in a drawing or specification).
Provide example with details of the idea
Apply and pursue to a conclusion.
Give views about the idea, translate information from observation, charts,
tables, graphs and written material in verifiable manner.
Give evidence and reasons to support the idea.
Use ideas to find solution to a given problem.
Divide the idea into parts and show their relationships.
Put into a category or class.
Write down the similarities between two ideas
Write down the differences between two ideas; to compare in respect of
differences: exhibit especially antithetically the differences and relative worth
of
Construct a drawing with labels and with a specified organisation or structure
to demonstrate knowledge of that organisation or structure
(Graphic, charting and mapping are types of diagramming).
Write all relevant issues and evidence (pros and cons) about the idea.
Identify under conditions when only two contrasting identifications are
involved for each response.
Give informed judgment of the idea, supports by evidence; to act as a critic:
consider and estimate worth or value

Adapted from: Bloom, B.S. (1956). Taxonomy of Educational Objectives, Handbook I:
The Cognitive Domain. New York: David McKay Co Inc.
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Annexure 7: Washington group classification of disabilities
Code Washington Group
Category and Description of Disability
01
Sensory Disability
Blind. No functional vision.
02
Sensory Disability
Partially sighted. Functional vision with
limitations that may be reduced with
electronic or manual low-vision devices
(Vision cannot be fully corrected through
the use of prescription lenses).
03
Sensory Disability
Deaf (Capital D). No hearing: generally
makes use of South African Sign Language
and typically subscribes to Deaf Culture.
04
Sensory Disability
Deaf (lower case d). Little or no hearing,
does not make use of Sign Language as a
medium of communication, makes use of
various means of communication such as
speech, speech reading/cochlear implants
or a combination of these. Aligns with
impairment/disability in the hearing world.
05
Sensory Disability
Hearing impaired/Hard of
hearing/Deafened. None, little or some
hearing, generally makes use of appropriate
technology e.g. cochlear implants, hearing
aids, and other assistive listening/living
devices and typically uses verbal
communication/lip reading.
06
Sensory Disability
Deaf Blind. No functional vision. No hearing
07
Specific
Neurodevelopmental disabilities.
Learning/Developmental Intellectual disabilities.
Disability

Kinds of disabilities
2.1.
2.2.
2.3.
2.4.

Albinism;
Moderate Visual Impairment;
Blindness Right Eye; and
Blindness Left Eye.

4.1. Moderate Hearing Loss;
4.2. Deafness Right Ear ; and
4.3. Deafness Left Ear.

5.1. Moderate Hearing Loss;
5.2. Deafness Right Ear; and
5.3. Deafness Left Ear.

7.1. Head injuries;
7.2. Epilepsy;
7.3. Multiple sclerosis;
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08

Psychosocial /Psychiatric Psychosocial Disability
Disabilities

09

Physical Disability

Physical Disability

7.4. Communication disabilities
7.5. Language and speech disability
(e.g. stuttering);
7.6. Autism spectrum disorder;
7.7. Attention deficit/hyperactivity
disorder (ADHD);
7.8. Attention deficit disorder (ADD);
7.9. Dyslexia;
7.10. Specific learning disabilities, etc.
8.1. Depression;
8.2. Schizophrenia;
8.3. Bipolar disorder;
8.4. Dementia;
8.5. Anxiety; etc.
9.1.
9.2.
9.3.
9.4.
9.5.
9.6.

Loss of a limb;
Make use of crutches;
Wheelchair user;
Spinal Cord Injury;
Person with cerebral palsy ; and
Short stature
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Annexure 8: Examples of types of disability accommodation
Type of Disability
Category and Description of Disability

Examples of Disability Accommodation

Sensory Disability
Sensory Disability

Braille with appropriate braille code

Sensory Disability
Sensory Disability

Sensory Disability

Sensory Disability
Specific
Learning/Developmental
Disability

Blind. No functional vision.
Partially sighted. Functional vision with limitations that may be
reduced with electronic or manual low-vision devices (Vision
cannot be fully corrected through the use of prescription
lenses).
Deaf (Capital D). No hearing: generally makes use of South
African Sign Language and typically subscribes to Deaf Culture.
Deaf (lower case d). Little or no hearing, does not make use of
Sign Language as a medium of communication, makes use of
various means of communication such as speech, speech
reading/cochlear implants or a combination of these. Aligns
with impairment/disability in the hearing world.
Hearing impaired/Hard of hearing/Deafened. None, little or
some hearing, generally makes use of appropriate technology
e.g. cochlear implants, hearing aids, and other assistive
listening/living devices and typically uses verbal
communication/lip reading.
Deaf Blind. No functional vision. No hearing
Neurodevelopmental disabilities. Intellectual disabilities.

Large print materials
Extra time
Use of personalized assistive devices
Sign language interpreter
Extra time
Use of personalized listening/living
assistive devices

Extra time
Reader and or Scribe
Handwriting concession
Spelling concession

Psychosocial /Psychiatric Psychosocial Disability
Disabilities

Counselling and support
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Physical Disability

Physical Disability

Extra time
Rest breaks
Use of assistive device

Other ( Students must indicate other forms of disabilities not indicated)
Accommodation

may

be

approved

based on medical reports and approval
of

examination

and

assessment

structures.
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Annexure 9: Examples of assistive technology and devices
TYPE OF DISABILITY
Blindness/Partial sightedness

ASSISTIVE TECHNOLOGY
Braille writers
Braille book binder
Refreshable braille devices
Computers with Text-to-Speech and Speech Recognition
Software
Daisy readers
Braille slates
White canes
Book reader
Braille display
Headphones
Braille translation software
Text reader and voice synthesiser software
Optical corrector recognition software
Maxtrack
Electronic Max Magnifier
Hand held magnifying glasses
Computers without screen reading software and
magnification software
Electronic desktop magnifiers
Computers with Duxbury
Duxbury user licenses
Braille embossers
Braille graphics embossers
Computer scanners
Scanning software
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MS Word Drawing and View Plus
Software for design and translation of braille graphics
Deafness and hard of hearing

Hearing aid
Audio logical equipment
Loop systems
Laptops with webcam and DVD player/recorder
Data projector
Interactive whiteboard
Video/DVD recorder
Digital camera
Tripod
Tablets with appropriate application
Lecture rooms fitted with FM systems
South African Sign Language DVDs and learning and
teaching support material (LTSM)

Mobility Impairment

Wheelchairs (manual)
Wheelchairs (electric)
Wheelchair cushions
Walker
High support self-propelling wheelchair
Push buggy
Upright wheeler
Crutches/walking sticks
Walking frames
Callipers
Computer mouse alternatives
Roller-ball mouse
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Head pointer
Large button keyboard
One handed key board
Switches
Switch interface
Joy cable and button click switch small amplifier and GEWA
programme
E-tran
Dialscan
Voice recognition software

Communication impairment

Computers fitted with alternative and augmentative
communication software
Computer attachments (e.g. big keys, big key guard,
switches, joy sticks, etc.)
Simple message systems/communication boards
Multi-message systems/multi-level message devices
Voice output communication aids
Software for a computer-based output device system

Intellectual impairment and

A range of software to prepare LTSM and activities in

learning difficulties

accessible format
Tablets loaded with applications that mediate learning of:
Literacy, Mathematics, complex content in simplified format,
story creation, sequencing, routines, adapted lesson
materials, games, typing, social skills, basic concepts,
surfing the internet, sending and receiving email messages
Computers equipped with learning support software and
access to the internet

Barriers related to cerebral palsy,

A range of software to prepare LTSM and activities in

autism, foetal alcohol syndrome,

accessible format.
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traumatic head injury, stroke,

Communication aids for text and symbol based

epilepsy, attention and

communication: Portable communication device for text and

hyperactivity disorder.

symbol based communication for those who have control of
their hands (including students with a disability with autism,
Down’s syndrome, cerebral palsy, stroke/aphasia, etc.).
Device that has capacity to generate speech from both
words and symbols through synthesised speech and text –
with optional capacity to be linked to email, internet, send
text messages and chat.
Peripheral eye tracker that enhances computer accessibility
through gaze interaction with the speed, power and
accuracy of gaze interaction. The device replaces the
standard mouse, allowing navigation and control of a
desktop or laptop computer using only eyes (for students
with a disability with limited motor skills due to Amyotropic
lateral sclerosis (Lou Gehrig’s disease), spinal cord injuries
and other impairments.
Dyslexia: Software that offers an individualized learning
mechanism to help students with a disability with reading
difficulties to catch up with their peers.
Software designed to help build vocabulary, literacy and
reading comprehension.
Software through which students with disabilities create
typed or written text with their fingers to make speech
visible.
Note taking or reading pens that have scanning capabilities,
designed for reading comprehension. They scan the text,
enlarge the font to make it easier to read, read the text out
loud and display syllabic breakdown of the words.
Hand-held devices that read textbooks and study materials
aloud.
Speaking dictionary
Hand-held, mobile text-to-speech device that highlights the
words while reading aloud that can take a picture of text to
have read aloud.
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Low-tech devices such as notebooks and dividers to record
and organise tasks.
Low-tech devices for older students with disability with
ADHD such as personal digital assistants, dictating
machines and a variety of computer programmes that can
perform the same task.
Software programme that converts text and symbols into
clear speech, gives computer access and allows user to
control devices and appliances.
Programmes that are able to create page sets and
communication boards.
Programmes that are suitable for all levels of cognitive and
physical ability, featuring symbols and pictures for users who
cannot write or the choice of keyboard layouts for text,
telephone and computer access for users who can.
Text-to-speech provider that is applicable to any website and
can with a click of a button convert any text on a website to
speech, summarise Word documents, PDF files and web
pages.
Software for students with a disability to create documents
faster than normal typists by using voice dictation technology
with compatibility.
Software designed for students with a disability who have
difficulty with writing that suggests words while the user
writes, creating easy word-flow, giving spoken feedback,
which makes it easier for students to detect their mistakes
and correct them.
Software that enables the keyboard to type better and faster,
keeping track of all of mistakes and words-per-minute
(wpm), creating graphs of day-by-day performance.
UNIVERSAL ASSISTIVE TECHNOLOGY FOR STUDENT RESOURCE ROOMS
Interactive whiteboard
Whiteboard pens
Radio/tape recorder/CD player
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CDs and DVDs
Widescreen TV
MP3 player
Tablet
DVD player
Computer projectors/PowerPoint projector
Voice amplifier and microphone
Photocopiers (with size enlargement)
Desk top computers and screens
Laptop computers
Software user licences
Printer
Toner cartridges, paper
Extension cable
Trolley for moving equipment
Laminator
Lamination sheets, ring binders
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Annexure 10: Example of a personal development plan

What are my big

Which goal

When do I want to

What obstacles might

How

goals?

need

achieve this?

get in my way?

chances of meeting my goal?

happen

to

can

I

improve

my

Where can I go for

Mid-year Review

support?
How am I doing?

first?
1.
2.
3.
4.
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Annexure 11: Useful resources
Department/Organization
Department of Higher Education and Training

Name of Resource
Career Development Practitioners Guide

Department of Higher Education and Training

Job Preparation Skills Guide: careerhelp.org.za

Department of Higher Education and Training

National Career Advise Portal: http://ncap.careerhelp.org.za

Education , Training and Development
Practices Sector Education and Training
Authority
Department of Higher Education and Training

Learner Career Guide Handbook

Department of Higher Education and Training

Strategic Policy Framework on Disability for the Post School Education and Training System,
2018

The QuadPara Association of South Africa

Know Your Rights

Higher and Further Education Disability
Services Association (HEDSA)

Assistive technology enables inclusion in higher education:
Lyner-Cleophas, M., 2019, ‘Assistive technology enables inclusion in higher education: The role of Higher
and Further Education Disability Services Association’, African Journal of Disability 8(0), a558.
https://doi.org/ 10.4102/ajod.v8i0.558

Department of Basic Education

Matric Second Chance Senior Certificate Resources: www.education.gov.za/secondchance

Department of Health

National Health Calendar: www.health.gov.za

CET Frequently Asked Questions
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Higher Health

Policy and Strategic Framework on HIV and AIDS for Higher Education

Higher Health

Guidelines for Post-School Education and Training (PSET) Institutions for management of and
response to the COVID-19 outbreak: www.higherhealth.ac.za

African Union: Africa Centres for Disease
Control and Prevention

COVID-19 Guidance for Educational Settings: https://africacds.org/covid-19/covid-19-resources/

Department of Labour

Scarce Skills: www.labour.gov.za/multimillion-critical-and-scarce-skills
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Annexure 12: Important contact numbers
NO.
PROVINCE
DEPARTMENT/ORGANISATION

1.

2.

National

National

CONTACT DETAILS

Department of Higher Education and
Training (Career Development
Services - KHETHA)

086 999 0123

Higher Education Disability
Association (HEDSA)

Tel 051 401 3713
Fax 051 401 9187

National

Higher Health

National Career Advise

SMS Line/Please Call Me: 072 204 5056

MirandaMH@ufs.ac.za

3.

SERVICES OFFERED

0800 36 36 36

Advocacy and rights-based non-profit
organization representing disability
services in Higher and Further
Education Institutions in South Africa

24 hour Mental Help

SMS 43336

4.

National

Lifeline

0861 322 322
www.lifeline.org.za

Relationship Counselling
Rape Counselling
Aids Counselling
Suicide Counselling

National

National Aids helpline

5.

6.

0800 012 322
www.aidsshelpline.org.za

National

Stop Gender Violence helpline

0800 150 150

Confidential HIV/AIDS information
support

Helpline for Survivors and witnesses of
violence
Helpline for proprietors of gender-
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based violence

7.

National

Childline

www.childline.org.za
24-hour toll-free helpline 0800 55 555

Support and assistance to children and
families experiencing physical and
Sexual abuse
Substances abuse
Behavioral problems
Legal advice

8.

National

People Opposed to Woman Abuse (
POWA)

083 765 1235

Shelter

www.powa.co.za

Counselling
Legal support to woman in abusive
relationship
Rape survivor support
Survivors of incest

9.
10.

National

Alcoholic Anonymous SA

0861 435 722

Supporting those choosing to be sober

Stop gender Abuse

0800 15 150

Counselling for woman who have been
raped or abused
Advice and support for people wanting
to support woman in need of help
Legal and other options available for
abused woman and rape survivors
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11.

Narcotics Anonymous SA

083 900 6962
www.na.org.za

12.

SA National Council on Alcoholism
and Drugs (SANCA)

011 673 0400
021 954 4080

Recovering drugs addicts who meet
regularly to help each other stay clean

Treatment services for alcohol and
other drug dependence

www.sancajhb.org.za
www.sancawc.org.za

13.

Family and Marriage Association of SA 011 975 7106/7
www.famsa.org.za

Support families through stressful
situation
offers counselling and education to
strengthen marriage and other
relationships in the family
Assist with divorce
Meditation
Domestic Violence
Trauma
Grief counselling

Department of Social Development

14.
15.

Department of Social Development

082 12 13 14

Support, guidance and help for people
addicted to drugs and alcohol as well
as their families.
Social welfare services
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Department of Health

16.

Health and Wellness Services
NATIONAL YOUTH DEVELOPMENT AGENCY

PROVINCE

17.

National

DEPARTMENT/ORGANISATION
NYDA

CONTACT DETAILS

Switchboard: 087 158 6345 / 5738
Call Centre: 0800 52 52 52
E-Mail: info@nyda.gov.za

18.

19.

Gauteng

Mpumalanga

NYDA Johannesburg Branch

(011) 834 7660 / (011) 370 1800

NYDA Tshwane Branch

(012) 322 1375

NYDA Soweto Branch

(011) 938 4101

NYDA eMalahleni Branch

(010) 593 3290

NYDA Nelspruit Branch

(013) 756 0100

SERVICES OFFERED
National Youth Services Programme
Education and Skills
NYDA Grant Programme
NYDA Voucher Programme
Business Management Training
Mentorship
Market Linkages
Sponsorship and Thusano Fund
Solomon Kalushi Mahlangu
Scholarship
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20.

21.

22.

Limpopo

Eastern
Cape

KwaZuluNatal

NYDA Secunda Branch

(017) 631 9500/9501

NYDA Polokwane Branch

(015) 294 0800

NYDA Thulamela Branch

(010) 593 1927

NYDA East London Branch

(043) 704 4600

NYDA Port Elizabeth

(041) 503 9100

NYDA Durban Branch

(031) 327 9900

NYDA New Castle

(010) 590 8358

NYDA Empangeni Branch

(035) 907 5605

89

23.

North West

NYDA Rustenburg Branch

(014) 591 9600

24.

Free State

NYDA Bloemfontein Branch

(051) 411 9450

25.

Western
Cape

NYDA Cape Town Branch

(021) 415 2040

26.

Northern
Cape

NYDA Kimberley Branch

(053) 807 1020
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